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Abstract

5
t

,This study was Conduct ed to investigate correlates of self-confidence in

second language acquisition and to determine its relationhip to the

Integrative Motive. :11ndices of attitude, motivation,. intelligence and

achievement were obtained fr9m 223 grade 11 francophode students from

Montreal. Results of a factor analysis.. of,the=data suggested that self- 4r,

. -----

confidence with Englith develdps through the individual's Opportunity,

for contact with members of the second language.coximunity. Furthermore,

fear of loss Of ethtiic identity as.a result of speaking English was

found to be negatively related to the Integrative Motive, factdr. A

possible dynamic relationship between the integrative motive and self-
,.

confidence is suggested and the implications of the antagonistic

influence of threat td 'ethnic identity on the integrative motive_are

discu'ssed.
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A considerable body of research.on the motivational characteristics 2"\-'
. 0 . \

1

of successful second language students has,demonstr ted a'relationship /)

-between motivation to learn a second language and attitudes toward the
, ..

i- ,,-,

.. .

second language to-illunit3i (e.g.; Feenstra & Gardner, NOte 1; Gaftiner &

Lambert, 1959, 1972; G ner & Santos, Not 2; Gardner & Stpythe, Note 3,..

. .

"...-'-' Smythe, Stennett & Feenstra, 1972). This attitUde7mOttVatfon cluster ..,,,..

'

t 1

.referred to as an "integrative motive"'has been a recurrent dimensfoh in
.

,

various, actor analytic studies-concerned with motivation in second.;,

...

/ language acqui9,pon. This motive 1,4as associated with second language
- ,

proficiency, and persistence in second language study {Gardnerk & Smythe,

Note 3), to the reported :Lquency of 'Use of French filar' inter - ethnic t.

E.
,.

:-
contact situation (Cleitent, Gardner & Smythe, in,press - b), and to student

.
.

-.,,,,,,

polic pation in French classroom activities (Gliksmin & Gardner, Note 4),
, \

Thies- research-research was, however, concerned with anglophones )earning'
1

French as a 'Second language. Only two studies have examined the'factor.

y .

,

Structure of indTces of attitude, motivation, ihtelfigence.and acVeve-F .

. .

i [ ., ., 4
ment in English q francophones. Clement, Gardner an Smythe Tin press -

a) collected,,datOrom grade 10 and 11 francophone stUdentsfroM Montreal;

Factor analysis of these data's Wfth.indices .of intelligende and achireote-
-,

"

ment in English supported tiTe cpilclusipn-fhat achievement was bon'a,.

function of apti tude,and motivation. Motivation, however; contributWto

-^,rP

.
.

.,

two dimensions. On the one hand, hiotivation.relateato the rntegrative

., . .,

MotiVe. On-the ether hand, motivation was also related to a lack of,
e ' ,

anxiety when speaking English and high self ratings of proffciencra .

factorial 'cluster labelled as Self-confidence with 'English. ThislOter
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dimension was more strongly associated with indices of competence in the

second language than the'Integrative Motive, suggesting that,a further
,

motivational componentwas involved in this context. A similar conclusion

was suggested by the results of a study conducted by Cltment, Major,

Gardner and Smythe (1977). In that study, a Self-confidence factor was

)obtained with grade 7 and 8 franco-Ontarian students.

The present study was conducted to investigate further the nature and

role of self-confidence in second language acquisitiOn. TOraspects of

the previous"research are particularly relevant to thiSresearch. First,

if indeed two motivational factors' (i.e., integrative motive and self:

confidence) operate in the case.of francophones, are they related in any

manner? Cltnient, Gardner and Smythe (in.press - b) report data supporting the

notion that an integratively motivated individual has more frequent contact

with members ofthe other, group when put in an inter-ethnic situation'th'an

a lets integratively motivated individual. On the other hand, Cltment

et al. (1977 in press - a) found a relationship between Self-confidence

.and, prior experience with the second language. It is therefore possible,

that contact with members of the other culture might bey aspect linking

functionally the two motivational factors obtained.in,pebvious research.

The second purpose of the present study toncerns the origin f

confident with English. The anxiety reportedby the student when speaking
. A

English might, in fact, reflect a pervasive personality characteristic..
,,

,

HAM'S is the case, anxiety should be reported for all interpersonal

situations irrespective of the language of communication. Alternatively,

anxiety might-be specific to English-speaking situations and originate

/

5
6



Ji

I e"?

/IN

Motivational Characteristics

from the threatto cultural identity felt Wthe individual in such

circumstances. That such might be the case is
-

suggested by Taylor, Menard

andfileault (Nee 5) who, report a relationship between' variables assessing

"subtractive bilinguilism" and self-ratings of proficiency in English for

a.francophone sample. In the 6ement et al. (1977, inress a) studies

self-ratings of proficiency were associated with Self- confidence. It is,

'therefore possible that the motivational dithension origin6tes from

feelings of impending assimilation-wfien the individual speaks nglish.

.Investigation of the -various hypotheses was achieved by'retaining

from the previous studfes, ose variables loading on :tie tf4ei'factOr'S:

of interest (i.e., Integrative Motive, Self-confidence, and Academic

Achievement) and adding new scales to the battery.,

Method

Subjects

Subjects 0 this study were 223 grade 11 students attending two

schools of the Moritreal Catholic School Commission._ The'two schools

were Chosen to ensure the selection of students from widely different

' socio- economic statuses.One school, drawn from a lower socio-economic

class area of Montreal, provided 78students.(35 males, 43 females).
.0

while, the second, representative of a middle socio- economic class area,
%

yielded145 students (58 males-, 87 'femalesY,

.
e ,

e

xr

to
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The,scales used in this study are-listed in Table 1. Sex (Variable. 1)3
/

was coded l'for'boys and 2 for girls. Fifteen variables'(i.e., variables

MOtivanalf Characteristics
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,

. -

2 to 16) are described in Crement, Smythe & Gardner (1976) _and Clement

et al. (1977, in press - a).2 Five scales were designed or modified

specifically for this-study, .A description of each of them including.

:

their respective Kuder-Richardson/20 (K-R/20),coefficients computed on
I. ,

this saMple follows.
1

- ( .

_

(17) Generalized Interrpet,knal Anxiety. This scale it derived from
.."

t he Audience Sensitivity InddxiPaivio '& Lambert, 1959) and
4r:

.. 1,,,:
assesses the feeling; of disComfort eXperienceeby the studerit t

,
,-;

1. A
whenever he is in the presence of otherl)eople: Three .positive _' -- .

ot:4,

and three negative items constituted this scale. . A high score
. ,

. ,,

(maximum=42) reflects a high degree of reported anxiety when. '

. 4
the presence of other people (K-R/20=.57).

. ... .

(18) French Classroom Anxiety.' This scale is adapted' from the Gardner
^',--,-;;.,,

. ,
..
,

.
. .

. ,

,i., and Smythe'(Note 3),Aeneral'Classroom Anxiety scale and assesses

.4', the anxiety felt by students wheneqer they have to' speak in,the

1

Frenchf.elass. Three items were worded positively and three-

"
ne Atvely. A hOgh scOpe

,.

(maximum=4 refle

.

s a high degree of
,.

anxietrin: the French classroom (K-R/ =.80).

. .
. , 4S4'- .

A49j ,Engliifr Test Anxiety.
;"
-This scale is based on Mandler and Sarason's

. ,-

(1950,Tergt Anxiety Questionnaire, and4ssesses feelings of -1,4 '

4 $,/, anxiety before and during a written English examination. Six y

f

.. - '-
items (threekositive and three

-

negative) constituted this-scale.
,

f

dAligh score (maximum=4) indicates a high degree of anxiety when
e

.4

.

' writing English-exams (K-R/20=.76). 0

- '..

1 4'4
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(20 English Speakine reat. This scale assesses feelingS of
.

'assimilation experienced by the student whenever he speaks English.

A"high score (maximum.42) suggests that each time the individual

- 0

speaks English he feels that he might lose his French heritage

and become.assimilated into the thglish community (K -R /2 .69).
.

Behavioral- .Intention to Re-enroll in English-. Stuilents rated the

probability that, given theahoice, they would re-moll in the

'English course next year. Ratings were.made on a seven point
,

scale defined at ones end bi'.",definitivement,oui"'(definitely yeS")

and at the other end by "definitivement non" (definitely not). 1.

In addition three subscales from a test designed by the Catholic.

School Commission for grade "9 students were modified slightly- for this

study.' These indices were:

(22) Aural Comprehension., This subtest includes.'20 items and assesses

the ability of the student to understand spoken English. The

#

_,..
.

.

students listened to a tape recording. and indicated, their' ,

.

answetsheetsithe meaning Of the speaker's'utteranCe. The

aximum 'score poSsible was 20 (K-R/20=.80).

23), Reading Comprehensiono,../In this subtest the student read a short

passageand answered twelve questions assessing his comprehension

of the pass'age. A maximum -score of 12 was possible(K4/20=.65).
/

(24) Grammatieil Knowledge. This test intlUded fifteen items

(maximum score = 15) assessing the student's knowledge of English

syntactic. constructions (K-R/20=.86).

.-

A.°
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The student's index of,intelligence at the ,end of grade S (Variable

25).as well as his score on standardized tests,of Erench,\Mathematics

and English (Variales 26, 27, 28) at the end of grade 91Rere oa-ined.--

from the records of the Montreal Catholic hoof 'Commission.

tPrdcedure
.

Testing was conducted during two, one hour sessions scheduled one

month apart. Both sessions were cafidugted during.regular ciais hours.

In the first session, the experimenter read general instructions inaforming.
.

.
the studentof the general purpose of the study 'and Stressing the

confidentiality of their answers. The students,then proceeded to

answer the attitude /motivation battery. In the second session, a

)different experimenter administered flap test of proficiency in English.

Students were assured pat their performance on the proficiehcy test

would not affect their academic record and were urged to do r.best.

b

Results

The data was first standardized within each school-in order

eliminate diffeeences between the two.schools. The correlation ma,

was-factor analyzed bymeans of the principal.-axes procedure using

communality indices estimated after,iteration(see Nie, Hull, Jenkins

C4 means of the varjmax rotation procedure. The resulting factor matrix

Steinbrenner & Bent, 1975, p. 480). Upon application of the Scree tes

(Cattell, 1966) three factors were judged 1:non-trivial" and rotated by
.

t

is presented in Table 1.

Insert Table 1 About Here

-
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Factor I receives apprecfable loadings grl'eater than ± .3j from

nine variables The pattern of the, 1 i ngs sttggests that the individual

who lids a positive attitude toward learning English(Variable 7) also

has a positive attitude toward 'Wish Canadians (Variable 6) and is
-

both "integratiVely" and ."ip*umentall3f" oriented (Variables 3 and 2,

respectively). Such.anindividual also tends to speak English 'frequently.

with anglophones, (Variable 9), Is motivated to learn 'English (Variable
T

10j, intends to continue studying English (Variable 21) and tends to

have a-positive attitude toward meri.cds (Variable 8). Finally,..these

individuals report an absence of hreat of assiMilation when speaking

English (Variable 20): The composition of this factor is comparable

3

,to that obtained in previous resear h (Feenstra & Gardner, Note 1; Gardner.
.

& Lambert, 1959, 1972;' Gardner & Smythe, Nbte 2; Smythe, Stennett and

Feenstra, 1972), and in keeping with Much of this research it seems best

to identify this as-an Integrative Motive factor. Itshould be_noted.

here, that the Integrative Motive is associated negatively with,a threat

about being assimilated into the English speaking-culture.
. -

Factor II receives appreciable* loadings from 14variables. These

lo.adings suggesrtha the individual who rates himself as relatively

r

comletent in his ability to speak, read, write and 'understand 'spoken

English (Variables 13, 14, 15 and-16) reports little anxiety when

speaking in the English class (Variable 4), speaking in public(Variable

5), writing an English exam (Variable 19), or simply when, in the

presence of others (Variable 17Y. Such an individual also reports

frequently speakingEnglish with anglophones (Variable 9), studying

English fdr many years (Variable 11), and speaking many languages at

10

A

4

11.
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home (Variable 12). Finally,.this individual is motivated to learn
. I. ..

English"(VariOle 104, and evidences .a relatively hiOhricnowledge of

English n tests of aural comprehens.ipn.(Variable ?2) and grammatical

.
.

knowledge(Variable 24). Thts factor-describes an individual who Hs not

anxious' when using.English;liaS prior'eXperience in doing so is self::
.

I.

assured with respec,t'tcr his_own English proficiency. The composition and
I .

interpretation of this factor are_highly similar.to those i.eported'by- .

.

Clement et al. (1977, in press - a) and consistent with that research,

seems best labelled as a Self-confidence With English factor.

Factor III receives appreciable loadings'from seven variables. The

configuration'of loadings suggests that the trid4vjdual who has a rqlatively
,

A . _
.,...... 0 A 4

,

high 1.evel of English proficiency (Variables'
,.

22;.23, 24, and'28 is. also

i

V
ntelligept (Variable 24) and competent in French (Variable 25) and

. 1 .

Matliematits.(Variable 27),' BecauSe this factor receives its major loadings
.0 .

.
.

from variable

.

asseAK various aspects Of, academic achievement it is
_ .

. . .

best.labelled as an Academic AchieVement'factor.

Discussion

The presentresults parallel closely those obtainedby Cltment et al.

(1977, in.press - a), and.support previous research indicaiin9 th4kachieve-

*
ment in the second languageis related to both mqivation:and ability

(Feenstra & Gardner, Note 1;Gardner & tambert, 1959', 1972:; 'Gardner C.

Santos,Note-2;Smythe, Stenneteandiemitra, 1972). The index'of

motivation, Motivational Intensity, however,' was r'-ejated td twofactoi's,

the Integrative Motive and, Self-confidente. with English. Furthermore,

Threat to Ethnic-Identity loaded negatively -'on the Integrative Motive

dimension.

a'
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III the introduction, it -was suggested that the Self-cohfidence

- 10,

,fctor might reKlect a generalized

that this factor receives fiacangs

liersofial ty characteri sfic. The'faolt%

_from variablies assessitngpniclety at

varidps 14yels of specificit buCyetrel'ated.to varius-aspects of.,..
,

learning and using,the English languale, however, warrants the dismis al
,. \ ,.of this hypothesis. -.Rattier, the compdsiti-On'of this dimension suggest .'

\ . .

, thatyconfidence\deVelops from the individual 's prior experience' with
`,

English, Primarily outside he classroom. The individual speaking. more
\

. hthan one language -at home- and' reporting a r e 1 a t i v e 1 y high level of contact
N .0, - / \.

st, "4

with anglophones outside -thy 'classroom is the one wtio4evidences confidence

-in his proficirtCY i Englis-h ahil lack of anxjety when using it both

inside and outside tho classroom. He is also.,,; -individual whb is-
' s\ -

6
motivated' to learri hand e0dences:relativejoficlency objectiVe

tests .of competence. -Th pre ent resultt, the4fore,- support the\ kt a r "X'. X 0

contention that &el f-cotifidence4with Engl i which developes primarily

..t.r.oni actual
4
experlence with t14 language, is an iiifilltant/ comp nent of

francophoneti- motel -vats to 1 eajmis,Enil i sh..._,
. ,

These results suggest that two motivationai components are nvolved . ,

- in _the acquisifiOn'bf English by, franCopfhone studelitS., Ones the in. ra-
Iv ,

ttve'motive;..is-- affecthely based while the other, self.-confidgnce. viith
. ., .

English, hinges on prior contactLwith members of thd other -group. jt. :-J ..,^ .

l '
.

should be noted;,that the' individual 'sself-'-report of frequency of use of
4

EnOish-ii related to both motivation& dimensions thuS §uggesting a
.

mechan(sm by which,theY could be causally related. MK on previous*...r.,: . '

research 1Cl'ement, Gardner & Smythe, in press - b), it semireasonal?le .
s

.to hypothesize thatian integrative motive willoster frequent c

a.
O

12

a'

ntact.

44-
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With members of the other ethnic group. In o ar as contact can have

positive or negative reinforcing properties, confidence or lack of self-

e confidene.will result. According to this interpretatfbn, the integrative
.

N.

might serge to orient the individual to enter into situations where self-
.

confidence would develop, Positive experifences with members of the other

ethnic group, while resulting in a lack'of anxiety'might, however, also

..1, result in a more positive attitude toward that group thus influencing the

individual's 'integrative motivation.

The integrative motive,therefOre basic function in thp

second language acquisition process. It acts as the primary tendency
N

Ifienting the,individual towards the.means of acquirinva second language:

persistence in the second language course and contact withImpmbers of

motive-is.viewed'as an antecedent-to the self-confidence motive which

the'other group. Furthermore, it is a necessary pte4equisite to the

development of the individual's-self-confidenceVith the second language.

Past research tits well documented the variables.supporting the'

,integrative motive--namely the indtvidual's.positive attitude towards the

other language Community and a'willingness to become like valued members
. i

of this cdmmaity (Gardner*and Saythe,,Aate.6).. No research has, however, !..
,.., . . .

. documented aspects which might be antagonistic to the development of this

motive. ,The present'results suggest that fear of losing one's cultural

identityhis.saCh an effect. Witien t ,model.presented here, the

ille

%.

tntelplive motive and the consequent rocessesmight therefore not
. , .....

. . ,

.
.develop if second languag acquisition implies'fois the individual the

41 loss of his .firftst guage and culture. .

13
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Table 1

Varimax Rotated Factor Matrix,

.

4,:

It% :III

1. Sex ;.07 ;22

2. Degree. of I nsthtmental i ty '-.16, -.02

3. Degi.'ee, of Iniegrativeness :98 . .04

4., English Classroom4nxiety .06 .76 .01

5. English Use Anxiety =.74 .04

6. Attitude toward English Canadians .78 .01 -.22

7. Attitude toward Learning English .79 .25 :07"

8. Attitude toward Americans .50 -.69 -.02

9. Frequency of Use .66 -.d4

10. -Motivational Intensity .63 .32

11. ,11o. of Years Studying English -.10 .35 -.04
.20 .57 -.03

.18 .75 .18

.08 .74 .29

.11 .80 .16

.12 ..86 .07

0 -.41 -.00
.26 -.16 -.02

-.06 ) -'.62 -.23

4-6 -.21" -.22

nglish .55 .00 -.02
A -.04 .39 .55

.03 -.18 .66

.03 .33 .75

-.17 .68

-.14 -.1)3 4, .82

-.08 -.09 v° .78

102 .18 .76

12.f.tio. of.La'nguages Spo,ken at Home

Self-rating - Writing
14. Self- rating - Understanding

15. Self-ratin Reading

16. Self- rating - Speakifig

17. Generaliked Interpersonal Anxiety

18. French Classroom Anxiety

19. En6lish Test Anxiety
20. EnglisrSpeaking Threat
21. Behaioural Intention to Re-enroll i

.22. Aural Comprehension

23. .Reading Comprehension

24. Grammatical Knowledge

25. 'I.Q.
26. Standardized Test Score of French

27. Standardized Test Scoretof Mathematics

28.. ,Standardized Test Sore of English

-0

18 .0

O


